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What if we
didn't have a
compass for

teaching?

e

Krashen's Polemical Theory

[0 What theory guides your
teaching and research?
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Speedy Overview of Theories

What theory guides your teaching and learning of language?

[0 We acquire language by
understanding messages.

2 — Output Theory

[0 We acquire language as we
produce comprehensible output.

O

3 - Interaction Theory

[0 We acquire language by
interaction, causing feedback,
making input more
comprehensible.

[0 We acquire language as we
consciously notice phonetic,
morphological, grammatical, and
syntactical data in
comprehensible input.

5 - Communication Theory

[0 We acquire language by
communicating meaningful
messages — with spoken and
written input and output.

6 — Big Data Theory

[0 We statistically acquire language
by exposure to big linguistic
BIG DATA - < data.
O Live abroad. Big, easy reading.

7 — Retrieval Theory

[0 We acquire language when we
receptively and productively
retrieve it.

]

8 — Spacing Theory

:

&I [0 We acquire
language when we
repeatedly retrieve
it in spaced
intervals.

(5e0 Brown and McDaniel 2014)

[0 We acquire language when we
interleave (mix) its retrieval.

O Example: Mixing the retrieval of
various grammar rules.
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10 - Flow Theory

[0 We acquire language by
understanding compelling
messages that foster flow.
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11 - Story-Centric Teaching Theory

O We acquire language by
understanding and recounting
stories.

O

Story-Centric Teaching

Theory, Definition, and Framework




Simple and Clear Theory of Story

STORYTELLING ANIMAL

[ Character + Conflict +
[0 Attempted Extrication =
[ Story

4 Strands Framework
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Teacher Know? 1 meaning-focused input

[0 meaning-focused output
O language-focused learning

[ fluency development

[ We like story for story's sake, but also find story
comprehensible, memorable, and compelling than non-story.

[ Story alone helps learners grow grammar.

[ Story adds energy vitamins and spice to grammar
teaching.
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Kipper went on the swing.

Mum went on the see-saw.

Everyone went to the park.

The Four Strands
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Theory, Definition, Frame

[ Apply story-centric theory...
O With our clear definition of story...
[ to all 4 strands of teaching.

[ STORY as appetizer, main dish, or essential spice,
vitamin supplement, or super food in every lesson.

Start with Simple Stories (SSS)

And Sustained Silent Reading (SSR)

T

SSS + SSR

[ Atsuko Takase tried Start with Simple Stories (SSS) and
Sustained Silent Reading (SSR).

[ Just graded readers and picture books.

O (Takase, 2012)

Floppy went to sleep.

Chip went on the slide.

Biff went on the horse.

SSS + SSR

[ 81, non-English majors, mixed ability classes.
[ Failed previous classes.

[ Students did SSS/SSR for 1 semester; met once a week
for 14 sessions.

[ 80 minutes reading, 10 minutes tracking.

T o ot

SSS + SSR

[ Middle + Lower learners read over 100 books.

[ Upper learners averaged 76,000 words.

[ All groups showed proficiency gains.

O Students were motivated to read...

[ Gains were measured with the EPER Pre- and Post- Cloze Test
(Edinburgh Project on Extensive Reading Cloze Test)




TIOW [0 MOUVate Leamers to

| Read

Atsuko Takase -- Grade school students enjoy stories
before studying grammar.

(A)What is he doing?
(B)He is flying.

(A)What they ?
B)y__ _ sing_ .

Flash (Spoken Grammar)
Practice

IN A STORY SANDWICH

e

Input Enhancement

[ Writers adapt stories, enhancing grammar points with
underlining, italics, boldfacing, or CAPITALIZATION, or a
mixture...

[0 With enhancement, we try to raise a learner's awareness of
particular grammar points.

[ Results inconclusive, about the same as traditional study.

1 (Lee and Huang, 2008; Benati, 2016).

(A)What are they doing?
(B)They are singing.

(A)What ___she 2
B)____ skat__.

This is Sebastian. He is a big wave surfer. And... maybe he
is crazy.

(A)What is she doing?
(B)She is skating.

(A\What___he ?
I

PAIRED READING FOR FLUENCY

When we practice fluency, we use Language that we already know.
In pairs, Partner A reads out loud from A" for 60 seconds. Partner B lstens.

When you hear the alarm, stop reading. Mark the place where you stop!

Partner A, repeat steps 1-2. How many MORE words did you read the second time? Answer: ___.
Partner B do steps 1-3.

T

WORD FOCUS: LIST NEW OR HARD WORDS

Breath
Discipline
North Carolina
Eventually
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(A)What is he doing?
(B)He is surfing.

(A)What___he
®____ fly

TEXTUAL ENHANCMENT

NON-FICTION WITH STORY GRAMMAR

Grow Your Mindset (Part 1) — with ENHANCED TEXT

(A) Mike WAITED and WAITED. WAS it going to be good news or bad news? Who would
e in,and who would be out? Would he make the team or not? Finally,the coach PUT two
lsts on the door of the school gym. Mike LOOKED at the ls for the top team. But he
couldn't ind his name. Mike LOOKED again.No name

Then he LOOKED at the lstfor the junior team. And there WAS his name. For some
reasan,the news CUT him like a kife. More than anything, Mike WANTED to be onthe top
basketballteam at hs school But he DIDN'T make it

Mike LOOKED down at the shoes on his feet. e SHOOK his head and TOOK a deep
breath.In a state of shock, he WENT home and SHUT the door to his bedroom. And there
inside,he CRIED.
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Story-Centric Conclusion

[ Fact: We are naturally wired for story.

[ Fact: We find story more comprehensible, memorable, and
compelling than non-story.

[0 Thus, we should make story more central in language
teaching as a favored appetizer, main dish, or essential
spice in every lesson.

[0 Download a copy of this talk at:

O www.ilinguist.net
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